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Feedback & Marking Policy

	  

Aim:
The aim of this document is to develop the effectiveness of our teaching by providing clear information to children regarding their learning.  We recognise the importance of feedback as an integral part of the teaching and learning process, and aim to use it effectively across curriculum areas.  We are fully aware of the research surrounding effective feedback and the impact this can have on workload.  
Our policy is based around the research and evidence from the Education Endowment Foundation, schools which have already changed to a feedback approach and other experts in this area.  The Department for Education has highlighted that the biggest workload for teachers is marking.  They highlighted that marking needs to be: meaningful, manageable and motivating.  We recognise the importance of addressing this area and know that the most important thing is the teaching itself.  
Effective feedback should:
· Redirect or refocus either the teacher’s or learner’s actions to achieve a goal
· Be specific, accurate and clear
· Encourage and support further effort
· Be given sparingly so that it is meaningful
· Make sure the children correct their own mistakes, rather than providing correct answers for them
· Alert the teacher to misconceptions, so that these can be addressed in subsequent lessons.  
Our Key Principles: 
· Focus on furthering children’s learning
· Allow children to take responsibility for improving their work 
· Use written comments as a last resort for the few children who are unable to locate their own errors, even after this has been modelled by the teacher
· Children should receive feedback either within the lesson or in the next lesson.  The ‘next steps’ is usually the next lesson.
· Feedback is a part of the wider assessment process which ensures an appropriate level of challenge to pupils in lessons, allowing them to make good progress.
· Remember that new learning is easily forgotten and needs to be revisited over time to ensure learning is secure. Teachers will gather feedback 3 weeks after the original lesson to ensure that new learning is now secure.  If this learning is not embedded, then teaching will be adjusted to meet the needs of the class, groups or individuals.  

Feedback and Marking
The key to effective marking and feedback is that teachers take the time to evaluate the work children have undertaken in lessons and use this information to adjust their teaching.  Feedback occurs at one of four stages in the learning process:
1. Immediate feedback – at the point of teaching
2. Summary feedback – at the end of the lesson/task





3. Next lesson – further teaching enables pupils to identify and improve areas for development that have been identified by the teacher who have reviewed the work after the previous lesson.
4. Summative feedback – tasks planned by the teacher which show if the child has securely understood the knowledge/skills taught

	Type
	What it looks like
	Evidence

	Immediate
	· Includes teacher gathering feedback from teaching within the course of the lesson, including mini-whiteboards, bookwork, etc. 
· Takes place in lessons with individuals or small groups Often given verbally to pupils for immediate action 
· May involve use of a teaching assistant to provide support of further challenge 
· May re-direct the focus of teaching or the task
	· Lesson observation
· Drop-ins

	Summary
	· Takes place at the end of a lesson or activity  Often involves whole groups or classes 
· Provides an opportunity for evaluation of learning in the lesson 
· May take the form of self or peer- assessment against an agreed set of criteria 
· May take the form of a quiz, test or score on a game 
· In some cases, may guide a teacher’s further use of review feedback, focusing on areas of need
	· Lesson observation
· Drop-ins
· Some evidence of self/peer assessment
· 

	Next lesson
	· For writing in particular, often a large part of the next lesson will be spent giving feedback to the class about strengths and areas for development, and giving time for development areas to be worked on and improved through proof reading and editing their work. 
· Daily errors and misconceptions addressed in subsequent lessons.
	· Lesson observation
· Drop-ins books of pupils editing and redrafting their work.
· Evidence of children correcting their mistakes.  

	Summative
	· Check it/Prove it activities
· End of unit or term tests or quizzes.

	· Evidence in books of Prove its being used
· Test results


 
Proofreading and editing lessons
Writing lessons will usually be followed by an editing lesson.  During this lesson the children will receive feedback about the strengths of their work and which areas need developing.  Teaching will take place to help them identify and address the weaknesses in their work.
· After each writing lesson, teachers will look at every pupil’s work and identify the strengths and weaknesses.  This will focus on the technical aspects of the writing such as spelling and punctuation as well as looking at the content and how this can be even better.  Where children have completed their writing particularly well or have shown they might need some guidance, the teacher will make notes and use this as a teaching point in the editing lesson.




· The editing lesson will be split into two parts.  The first part will focus on proofreading and will include changing punctuation, spelling, handwriting and grammar mistakes.  The second part will focus on editing which enables the children to improve the composition of their writing.  The children will write on every other line so they have to make changes during an editing lesson.


Format of the lesson
· The first part of the lesson will be proofreading.  This will be 10/15 minutes of the lesson.
· The teacher will share children’s work which has been typed up or use the visualiser.  They will show good examples of the work and celebrate these with the children.  
· Then they might share a section of work where part of the writing might need correcting.  This will be anonymous.  They will use this to reteach the punctuation rule.  They will also highlight errors in spelling and give children a word bank.  
· Children will work in pairs proofreading their work, checking for errors and putting them right.  Children will support each other but will only write or make changes in their own book.
· Within the editing part of the lesson, the teacher will again show good examples of work which met the learning objective and checklist of what needed to be included in the previous lesson.  They will highlight what made this piece of writing so good.  
· The teacher will then share a piece of writing where there are some areas for development.  This could be a typed-up piece of work which is anonymous or a fictional piece.  The children will work with the teacher to suggest how this work could be improved.  
· The children will again work in pairs to read each other’s work and suggest improvements, alterations and refinements.  This may be done in a different colour so the teacher can see the changes that have been made.  


What to do when children are finding editing hard:
· Gentle prompt to narrow down their focus e.g. missing full stops.
· A simple pointer e.g. ‘description’ or ‘commas’.
· Clues which will narrow down the search area for the pupil.  
· Comment e.g. 5 capital letters missing.
Where mistakes are deeply entrenched or where children are young or lack confidence then the teacher may need to do some direct modelling to overcome these.  The teacher might set up an editing challenge based not on their own work but on a fictional piece of work with only one, recurrent error.  An adult might then support a group of identified children to support them through this task.  They might do this instead of editing work or before they do their editing.  This depends on their learning needs.  The teacher will not use a marking code which identifies the errors for the children.  It is our responsibility to teach the children how to find the errors themselves and then make the appropriate changes.
As part of editing and feedback we will be using ‘The strategical minimal marking triangle’.
[image: ]
We will always start at the top of the triangle and assume that all children can work independently.  Input, support and intervention will only increase if the pupil cannot get on without it.  Children will need time to adapt to this way of working.  Remember the children should be doing all of the hard work!
There will be times that children who find writing easy will not challenge themselves to improve their writing through editing.  These children may need specific clues about what an even better piece of writing might look like.  This might come through challenges e.g. before you have finished editing, you need to have…
Teachers will acknowledge they have been through the book by using either a smiley face or their initials.  

Feedback in maths
A key part of maths feedback is that work is checked in the lesson so that misconceptions can be addressed immediately.  
· Within a lesson, the teacher/children will have the answers.  Children will work through 4-6 questions and then check the answers themselves.  If they have completely misunderstood the task then they need to alert the teacher or adult who gives additional support to help them understand what they need to do.  This strategy will also benefit children who lack some confidence and they can try the first few calculations and then move onto the next challenge of work.
· Children may compare answers in a group.  Where answers do not agree, then they can challenge each other and find out where someone might have gone wrong.
· Teachers will need to model ways of checking the answers and expect the children to do the same.  This is proofreading in maths.  
· Prompt sheets might be used to guide children in how to check their answers and to identify where they have gone wrong.  These could be titled ‘find my mistake’ and used as part of the learning journey.
· Prove it cards will be used three weeks after the objective has been taught to ensure knowledge is in working memory.
· Teachers will acknowledge they have been through the book by using either a smiley face or their initials.  

Other curriculum areas 
In other curriculum areas teachers and learning supervisors will again look through books and find key spelling errors and misconceptions.  These will be addressed at the beginning of the next lesson.  




Codes
· Used to indicate there is a mistake on the line
[image: C:\Users\staffnchinnery\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\JF3K2JXP\FP25C_C_LargeHappyFace[1].jpg]  or initials used to show teacher has looked at the work and knows what needs to happen next with the learning.

[bookmark: _GoBack]A special thank you to St Matthias School in London for sharing their process of feedback.
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